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Background

School knowledge and examination reform;
Nationa Core Curriculum and Frame Curricula
Timing

e pilot: April 2000

e live: May-June 2000

Aims and research questions

To explore:
students’ levelsin the two most frequently taught modern languages
e attitudes and motivations
e cognitive skills
foreign language learning conditions in state schools
trendsin different school types
how type of settlement, parents educational background, choice of foreign languages,
intensity of FLL are interrelated
To provide feedback:
to students, schools and other stakeholders
to Ministry of Education to allow them to set redlistic achievement targets for curricula
and exams, and rationale for allocating funds.



Participants

M ethods

A representative sample of students in years 6 (age 12; n = 8974), 8 (age 14; n = 8307)
and 10 (age 16; n = 11317) in Hungarian state schools

| nstruments

e Language test booklets enquiring into students’ listening comprehension, reading compre-
hension and writing skillsin English and German
e Range of tasks: from one-word and sentence level to more complex language

Table 1 Components of test booklet for Year 8

Skills Task Input Response No of
items
Reading 1 Match notice with meaning Public notices Filling in letters 10
and their mean-
ings
Reading 2* | Match quiz question with an- | Quiz questions | Filling in letters 8
swer and answers
Reading 3 Match words with definitions | Definitions Filling in letters 10
Reading 4* | Match titles with texts Titlesand blurbs |Filling in letters 8
Reading 5 | Match advertisement with Advertisements | Filling in letters 9
missing words
Listening1l |Multiple choice on videos Conversation Filling in letters 7
(scripted)
Listening 2* | MC on planning a holiday Conversation Filling in letters 8
(scripted)
Writing Letterwriting Diary with notes | Informal letter, evaluated

according to marking

scheme

e Standardized test on inductive reasoning
e Questionnaire for learners on their attitudes and motivation
e Questionnaire for schools on teaching conditions




Procedure

All instruments were administered in May and June 2000 in 45-minute class sessions at
students' schools. Reliability was ensured by centrally developed manuas and copies ac-
cording to required number, standardized rubrics and centrally produced cassettes, one person
being responsible for each school, and central marking (with special marking scale for writing
tasks) over the summer.

Results

Test data have been analyzed in two phases. In phase one, methods of classical test
theories were applied, reliability coefficients (Cronbach alpha) were computed in this frame-
work, and, test results were presented as percentages of the total test scores. These type of
detailed results were sent back to the participating schools, and summaries compiled on the
basis of these figures were presented to ministry officials and policy makers. In phase two,
methods of IRT are used and more sophisticated reporting scales are to be developed. These
analyses are still in progress.

This paper presents the overall results of the project using the outcomes of the first
phase of dataanalysis.

Students’ performances on tests of English and Ger man as foreign languages

Table 2 Test results (%)
Y ear English German
Reading | Writing | Listening | Reading | Writing | Listening
6 Mean 57.55 61.59 8174 52.44 57.97 61.47
Std. Dev. 26.41 26.30 19.40 25.05 2291 15.66
8 Mean 60.01 29.20 64.99 59.23 19.89 52.51
Std. Dev. 28.25 29.56 22.69 25.50 26.08 18.74
10 Mean 61.09 46.72 63.49 54.02 31.20 61.60
Std. Dev. 23.70 31.54 19.06 24.27 26.78 19.54

e A widerange of performances was found: some students could hardly copy words into
slots or attempt some tasks, while some others achieved top scores on most tasks.

e InEnglish, listening was students’ strongest skill, writing their poorest. Reading tasks
were most reliable. Same results for German in years 6 and 10, but not in year 8.

e Average scores on German tasks were lower than on English ones.




Theimpact of some background factor s on achievements

Regional differencesin language study

Table 3 Ratio of learners of English and German acrossregionsin year 8

. Language (%)
Region English German
Central Hungary 72.2 27.8
Central Transdanubia 28.0 72.0
Western Transdanubia 104 89.6
Southern Transdanubia 26.6 734
Northern Hungary 57.0 43.0
Northern Great Plain 57.8 42.2
Southern Great Plain 63.9 36.1
Total 49.3 50.7
Table 4 Test results by region at year 8 (%)
Region English | English | English German | German German
reading | listening | writing reading |istening writing
Central Hungary 61.6 64.5 30.6 50.1 50.2 21.1
Central Tansdanubia 56.3 67.3 27.6 61.1 56.2 21.2
Western Transdanubia 75.5 68.1 41.4 62.2 55.3 23.1
Southern Transdanubia 60.0 63.9 224 63.6 53.9 23.3
Northern Hungary 58.7 65.8 26.7 59.5 50.7 14.2
Northern Great Plain 60.2 64.6 32.2 59.2 52.3 17.6
Southern Great Plain 57.2 64.6 26.1 54.5 44.7 16.2
Total 60.0 65.0 29.2 59.2 52.5 19.9
Table 5 Test results by the type of settlement (%)
Y ear [Type of settlement English | English | English | German|German|German
reading |listening| writing | reading |listening| writing
Village below 2,500 inhabitants | 44.7 | 735 | 487 | 537 | 59.6 | 56.4
Village above 2,500 inhabitants | 51.9 | 795 | 583 | 556 | 634 | 58.6
Town below 35,000 inhabitants | 57.3 | 843 | 61.6 | 476 | 60.1 | 554
6 [Town above 35,000 inhabitants 605 | 849 | 672 | 513 | 61.8 | 60.3
Budapest 671 | 831 | 650 | 588 | 66.0 | 629
Tota 575 | 818 | 616 | 524 | 615 | 58.0
Village below 2,500 inhabitants | 51.2 | 595 | 172 | 583 | 523 | 180
Village above 2,500 inhabitants | 55.7 | 61.3 | 233 | 629 | 56.1 | 19.8
Town below 35,000 inhabitants | 57.7 | 647 | 274 | 589 | 514 | 214
8 [Town above 35,000 inhabitants 633 | 683 | 343 | 574 | 50.1 18.0
Budapest 681 | 684 | 387 | 550 | 576 | 295
Total 508 | 648 | 289 | 59.2 | 527 | 197




Therole of parental background

Table 6 Ratio of year 8 learners of English and German in relation to mothers  educational

background
, . Language (%)

Mother’ s education English German
8 year primary 40.7 59.3
V ocational 41.6 58.4
School-leaving exam 48.7 51.3
3-4 year college 56.3 43.7
5-6 year university 65.8 34.2
Total 48.9 51.1

Figure 1. Ratio of year 10 learners of English and German in relation to mothers’ educa-
tional background

Theimpact of students’ general cognitive skills

Table 7 Participants performances on inductive reasoning test by the lenguage studied (%)

Y ear English German None Total
6 35.6 33.7 32.0 34.3
8 48.2 46.2 45.2 46.8

10 57.4 53.9 55.9 55.8




Students’ attitudes and motivation towar ds language lear ning and classr oom activities

Table 8 Sudents’ attitudes towards learning modern languages (Likert scale 1-5)

Y ear 6 8 10

Statement E G E G E G
1. | like thislanguage alot. 371|349 |356|321|382|323
2. Knowing this language is useless for me. 152(1.63|146|1.67|1.33|1.52
3. My parents think it isimportant for me to know this language. 452|442 |4.47 |4.28|4.48 | 4.33
4. 1 am interested in the speakers of this language. 372|347 356|327 |3.73|3.31
5. | aminterested in films and popmusic in this language. 3.79|3.12|3.87|3.14|4.00 | 3.19
6. The language classes are terribly boring. 215(219|236|240| 243|247
7. My aptitude islow, | am a hopeless language |earner. 216|224 (226231213229
8. | learn this language with ease. 336|317 (3.13|3.01|3.31|3.03
9. More hard work and willpower are necessary to be more successful. 373|392 |3.89|396|4.07|4.13
10. | cannot perform any better at this language, no matter how hard | try.| 2.04 | 2.22 | 2.09 | 2.17 | 1.92 | 2.08
11. | like to deal with thislanguagein my free time. 277|258 250|227 |267|224
12. | often fail to succeed in the study of thislanguage. 265|278|259|270|249|272
13. | fear oral reportsin this language. 2.64|276|253|267|232|243
14. We study from a bad book. 1.7911.78| 205|214 (212|213
15. Our language teacher is well-prepared and enthusiastic. 417)14.30|4.02|4.15|394|4.09
16. Our language teacher is strict with us. 2.65|261|269|275|273|280
17. Our language teacher isjust. 3.98|4.14|3.77| 394 | 3.73| 3.82
18. | think our language teacher does not like me. 2.08|2.01|2.09|207|2.07|204
19. | never understand the teacher’ s explanations. 193(190|201|19 191|187
20. The teacher keepslooking for errors. 1.7911.76|179|175|1.78| 174

E=English G =German

Table 9 Distribution of plans for language learning in the future by year and language stud-

ied (%)

Y ear 6 8 10

Plan English | German | English | German | English | German
Stop ASAP 12.0 13.6 8.8 14.9 6.1 115
School-leaving exam 17.1 23.8 19.8 25.5 17.1 26.8
Intermediate proficiency exam 25.8 28.9 31.9 31.9 45.7 41.4
Advanced proficiency exam 24.8 20.3 28.2 20.0 22.3 14.9
College degree 7.8 6.0 4.6 4.1 4.4 3.3
University degree 12.6 7.5 6.7 3.6 4.4 2.1




Table 10 Freguency of classroom activities by year and language studied (Likert scale 1-5)

Y ear 6 8 10

Classroom activity Eng- | Ger- | Eng- | Ger- | Eng- | Ger-

lish | man | lish | man | lish | man

1. Answer questions. 383 | 372 | 371 | 365 | 379 | 371
2. Talk about pictures. 279 | 248 | 264 | 249 | 255 | 251
3. Act out dialogue or role-play. 254 | 255 | 238 | 234 | 249 | 242
4. Recite memorized text. 317 | 317 | 291 | 311 | 278 | 2.86
5. Tak freely. 242 | 237 | 261 | 257 | 275 | 2.68
6. Copy from board or book. 331 | 338 | 302 | 3.05 | 259 | 281
7. Write adictation. 244 | 257 | 244 | 255 | 219 | 234
8. Solve grammar exercises. 371 | 384 | 377 | 388 | 394 | 410
9. Understand grammar explanations. 357 | 354 | 344 | 346 | 348 | 352
10. Write compositions. 197 | 202 | 218 | 224 | 228 | 2.18
11. Write vocabulary tests. 343 | 337 | 338 | 3.26 | 3.08 | 3.17
12. Write sentences with words. 3.39 | 352 | 320 | 342 | 299 | 3.28
13. Listen to taperecorder. 348 | 251 | 339 | 251 | 3.02 | 261
14. Listening comprehension tasks. 351 | 314 | 333 | 293 | 3.06 | 2.88
15. Watch video. 137 | 125 | 140 | 1.27 | 1.31 | 1.24
16. Trandate heard texts. 325 | 300 | 292 | 274 | 250 | 257
17. Trandate read texts. 412 | 411 | 406 | 404 | 3.94 | 3.95
18. Read out texts. 409 | 407 | 396 | 3.88 | 3.73 | 361
19. Read text to understand main message. 381 | 383 | 376 | 3.73 | 3.72 | 3.63
20. Read stories or articles. 270 | 229 | 282 | 251 | 293 | 254
21. Work in pairs. 273 | 241 | 281 | 256 | 3.01 | 274
22. Work in teams. 257 | 251 | 256 | 262 | 272 | 2.66
23. Work alone. 385|386 | 357 | 358 | 3.32 | 341
24. Play language games. 265 | 252 | 219 | 216 | 207 | 1.95
25. Write tests. 358 | 362 | 355 | 359 | 347 | 3.58

Table 11 The popularity of classroom activities among year 6 students (Likert scale 1-5)

Y ear 6 8

Eng- | Ger- | Eng- | Ger- | Eng- | Ger-

Classroom activity lish | man | lish | man | lish | man

1. Answering questions. 317 | 313 ]| 291 | 287 | 3.05 | 295
2. Taking about pictures. 329 | 310 | 299 | 288 | 3.06 | 2.94
3. Acting out dialogue or roleplay. 338 |332| 301|292 | 298 | 2.86
4. Reciting memorised text. 295 | 294 | 276 | 285 | 2.76 | 2.87
5. Taking freely. 365 | 355 | 347 | 340 | 351 | 3.39
6. Copying from board or book. 314 | 332 | 305 | 316 | 279 | 3.02
7. Writing a dictation. 250 | 259 | 254 | 262 | 258 | 2.70
8. Solving grammar exercises. 306 | 305|284 | 278|301 | 291
9. Understanding grammar explanations. 315 | 310 | 292 | 283 | 3.05 | 292
10. Writing compositions. 251 | 245 | 248 | 243 | 2.71 | 253
11. Writing vocabulary tests. 285 | 270 | 265 | 253 | 2.73 | 2.67




Table 11 (continued)

12. Writing sentences with words. 326 | 3.26 | 3.01 | 3.02 | 3.05 | 3.01
13. Listening to taperecorder. 427 | 402 | 3.81 | 3.62 | 355 | 3.50
14. Doing listening comprehension tasks. 339 | 324 | 317 | 297 | 3.22 | 3.08
15. Watching video. 417 | 406 | 403 | 3.92 | 4.02 | 3.89
16. Tranglating heard texts. 311 | 294 | 289 | 277 | 299 | 2.90
17. Trandating read texts. 342 | 331|330 | 315 | 346 | 3.36
18. Reading out texts. 360 | 364 | 335 | 333 | 336 | 331
19. Reading texts to understand main message. 339 330|326 | 313 | 341 | 3.26
20. Reading stories or articles. 338|317 | 330 | 3.08 | 349 | 3.26
21. Working in pairs. 388 | 382 | 3.74 | 366 | 3.64 | 3.63
22. Working in teams. 3.77 | 3.76 | 3.67 | 3.66 | 3.58 | 3.59
23. Working aone. 319 | 310 | 286 | 280 | 290 | 2.77
24. Playing language games. 393 | 377 | 344 | 326 | 3.40 | 3.23
25. Writing tests. 2.66 | 2.60 | 233 | 227 | 239 | 231
Discussion

Empirical data reflect what has been suggested in a variety of sources and by teachers,
and by folk wisdom. A variety of levels characterize Hungarian students in state schools. Stu-
dents’ receptive skills are stronger than their writing skill. Overall performances on English
tests are outscore achievementsin German.

English is winning over German, not because of learners' integrative orientations, but
because it is perceived in Hungarian society as the language of international communication
and a means of achieving socio-economic advantage. Social trends are not counterbalanced
but further strengthened in state education.

Regional factors do play an important role in language choice and test results. German
achievements are higher in traditionally ethnic areas and closer to Austria, whereas bigger
settlements seem to ensure better results at English.

The most frequent classroom activities are the more traditional ones focusing on lan-
guage form, reading and trandation. This is a somewhat stronger tendency for German than
for English. Students tend to dislike form-focused tasks more than meaning-based activities.

Areasfor further research

Testing speaking is a must in the long run. More external control should be applied
when administering booklets, and this should become a routine not a threat. Appropriate
scheduling, training and standardization are necessary on a large scale. Infrastructure must be
improved, and such studies should become regular (annual) practice for all stakeholders. A
bank of piloted and calibrated tasks is necessary. Classroom observation should also be ap-
plied for triangulation purposes and teachers should be made aware of the results and respon-
sible for the implementation of ongoing projects. Finally, other foreign languages are also to
be included, and comparative international studies should be conducted for Hungarians to
know where we are and what we can aim for.






